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FOREWORD

The clementary teacher has two major functions in teaching children
toread: (1) developing in them the skills which will enable them to read
cfficiently, and (2) cultivating within them a strong desire to read and
an appreciation of worthwhile reading materials.

Research indicates that there is an urgent need for teachers to give
more attention to the second of these functions. According to recent stud-
ies most students in school and adults as well are seriously limited in the
amount of time they devote to voluntary reading and in the kinds of ma-
terial which they choose to read. For this reason it scems timely that the
International Reading Association should offer a book of helpful sugges-
tions on developing interest in and taste for worthwhile reading materials.

The development of a hunger for reading in the elementary grades

should be a cooperative undertaking combining the efforts of many peoplc
who touch the child’s life. As an aid to such cooperative efforts it was
thought that teachers would welcome not only practical suggestions for use
in their own classrooms, but also for use in working with others concerned
with the reading growth of children. Specialists in children’s literature,
parents, librarians, school administra‘ors, reading consultants, college pro-
fessors of children’s literature and those informed on research in this field
—all have possibilities of reinforcing the teacher’s efforts. She needs to
envision the contributions of people in each of these different roles, and to
combine her efforts with them.

It was with this thought in mind that this book was prepared. As a first
step outstanding specialists representing the different roles mentioned
above were invited to prepare papers on the subject of CHILDREN,
BOOKS AND READING. These papers were then presented 2t a con-
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ference in San Francisco, just prior to the National Council of Teachers
of English convention, in facilities provided through their good offices.
Highly qualified discussants were invited to supplement and enrich the
presentation of each paper with their own viewpoints and ideas. This book
brings to you the excellent presentations of people expert in their respective
roles in developing interest and taste in reading, together with the impor-
tant points made by the very competent discussants.

Deep appreciation is extended to Dr. Robert Karlin for implementing
this project, to Dr. Ralph Staiger for countless acts of assistance, to Wil-
liam J. Kalenius, Jr. for his very competent execution of arrangements

for the conference, and to Dr. Mildred Dawson for her expert work in
editing the manuscripts for publication. Profound gratitude is extended
to those who prepared the exccllent material for the chapters in this book,
and to the discussants for their stimulating and enriching discussions.

Nila Banton Smith

President, International

Reading Association
1963-64
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May HiL ArsuTHNOT

ProFEsSOR EMERITUS, WESTERN RESERVE UNIVERSITY

L “Dawn Wind Stirring”
A Specialist Speaks

THE French entomologist, Jean Henri Fabre, writing about the migra-
tory flight of butterflies, says this—

~  The weather was stormy; the sky heavily clouded; the darkness profound.

. It was across this maze of leafage and in absolute darkness, that the
butterflies had to find their way in order to attain the end of their
pilgrimage.

Under such conditions the screech owl would not dare forsake its olive
tree, but the butterfly goes forward without he<iation. . . . So well it
directs its tortuous flight that, in spite of all the obstacles to be evaded, it
arrives in a state of perfect freshness, its great wings intact. . . . The dark-
ness is light enough. (2)

This phrase, “the darkness is light enough,” has arresting significance
for us today. On the national scene we are moving through such a dark-
ness of violence, ill will, suspicion and fear that it is difficult to believe
in a normal, healthy future Yet the struggle goss on, nationally and
internationally, to reach light through the blackness.

On the personal side, most of us have known long stretches of dark-
ness, perhaps days of tragedy and despair. Yet the mere fact that we are
here today, thinking and planning for children, means that for us also
the dark is light enough. Call ths quality courage, or the will to live, or
faith, the fact remains that it is the quality of strong people. Robert
Frost speaks of courage again and again in many different ways. In an
early poem of his called “Acceptance” he wrote

Now let the night be dark for all of me.

Let the night be too dark for me to see

Into the future. Let what wili be, be,

And he faces the unknown with courage and “morning giadneu.”
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DAWN WIND STIRRING

Now children do not come by this sort of courage casily. Because they
are children, they have all sorts of timidities and insecurities to over-
come. But courage is a quality they greatly admire both in animals and
human beings, and since children tend to imitate what they admire,
this image of the hero is important in their reading and in their growing
concepts of the kind of persons they would like to be.

No writer for children and youth has used the theme of heroic struggle
through darkness toward the light more continuously than the English
writer Rosemary Sutcliff. Her books are complex accounts of England’s
carliest history, with continuous wars for occupation. The teeming action
of every book takes place against the haunting beauty of a land so beloved
that invaders and defenders were willing to die for it. And her heroes
also fight for principles they value and which we still value in this chaotic -
world of ours. In her famous trilogy — Eagle of the Ninth, The Silver
Branch and The Lantern Bearers — the Roman hero, Aquila, is some-
times the victor, sometimes defeated and enslaved, but never finished.
In the last book a friend sums up their epic siruggles.

It may be that the night will close over us in the end, but I believe that
morning will come again. . . . We are Lantern Bearers, my friend; for us

to keep something burning, to carry what light we can forward into the
darknes and the wind. -

The implication of this is evident for our day, and in every one of her
books the past speaks strongly to our generation. These books are for
youth and the oldest children in elementary schools, and Dawn Wind
(61) is perhaps the simplest to start with. The hero, Owain, seems to be
the sole survivor of a bloody battle in which the Saxons have annihilated
his people. When Owain starts walking out of this field of the dead, he
is joined by a dog and later by a half-starved waif of a girl, Regina. At
first, the three stay together in desperate search for and sharing of food
and shelter. Then later they are bound together in respect and affection.
So when Regina becomes desperately ill, Owain carries her straight into
the enemy’s camp, knowing what it will mean to him. The Saxons keep
the girl but sell Owain into thralldom, and he is carried away by his new
master. It is yea.: before he is-free and can go back to Regina, but she
has always known he would come. '

“Are we going to Gaul?” Regina asked carefully, after a few moments.
“No. That was for the dark; now, there is a dawn wind stirring. . . .
We are going southwest into the hills. There was an old woman and an
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old man there . . . they were kind to me once. . . . ”

“And if they are not still there?”

“Then we’ll build a turf hut and light a fire in it, and in-take a patch of
hillside, and I’ll find a sheep to go with your little brown hen,” Owain said.

So life is not snuffed out by darkness. “A dawn wind is stirring,” and for
two people life begins again. That is the message of these superb books
by Rosemary Sutcliff.

For some reason, perhaps because of the troublous times in which we
arc living, historical fiction for children of upper clementary and high
school ages is stronger than in any other area. The year 1963 brought two
historical novels of rare distinction. The first one is Hakon of Rogen Saga
by Erik Haugaard, a story of Viking days even carlier in historical chro-
nology than the Sutcliff books. It too carries a boy, bereft of family and
his birthright of land, through enslavement, struggle and eventual
triumph. Again like the Sutchiff books no briefing of the action can give
any conception of the richness and absorbing story quality, with the image
of the hero emerging clearly.

The second rare historical novel of 1963 is Faraway Lurs by the poet,
Harry Behn. It has already spellbound eleven- and twelve-year-olds as
well as teenagers and adults. They are reading and then rereading the
Introduction—it is so simply and beautifully written and so eeric. Those
who do not like this book say it is morbid. The nobility of the characters
saves it. The author tells about his journey to his mother’s birthplace in
Denmark with the intention of writing her biography. But searching for
a huge mound she had told him about, pcthaps a Viking grave, he dis-
covered instead a shallow pit with some damp stones at the base. Bound
up with this excavation was the story of a.girl who had lived there some
three thousand years ago. Hers was a grave unlike any the Royal Mu-
scum of Copenhagen had ever excavated. It was a wet grave. The coffin,
carved from a single tree, had been placed on a platform over a small
spring for the better preservation of this important person. What they
found was the body of a girl, beautiful, no more than cighteen years old,
with her blond hair tied in a pony tail and her ten little finger nails
neatly manicured. She was a Stone Age girl who belonged to the peace-
ful Forest folk, worshippers of trees. But she was wearing crudely made
Bronze Age jewelry of the sort created by the Warlike Sun People. From
this strange conflict of peoples and periods, Harry Behn has recreated the
girl’s story, deeply moving in its Romeo and Juliet romance and tragedy.
This is a book for reading aloud in the family, and it is enough to fire
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4 DAWN WIND STIRRING
the imagination of any child with a fecling for the tantalizing puzzles the
history of far-off days must always suggest.

Now, of course, historical fiction begins at a much simpler level for
young children, with such stories as Alice Dalgliesh’s Bears on Hemlock
Mountain or The Courage of Sarah Noble. The former is a tale of re-
sourcefulness in the face of fear, and is not only a thriller but a chiller
for the primary. Eight-year-old Sarah Noble, in the wilderness with her
father, also has good reasons to be afraid. But the crowning blow comes
when her father has to go back to fetch the family and leaves Sarah with
the Indians. Then fear really envelops young Sarah. An unusually timid
cight-year-old was asked, “Do you think you could have done what Sarah
did?” Her eyes grew big as saucers, but she said slowly, “I'd be scared
stiff . . . but sure, I could do it.” That is the impact historical fiction and
biography make on children and youth. They carry the impressive weight
of reality. Unconsciously children think, “Well, if he did it, so could 1.”

That is why the simply written historical stories of Clyde Bulla are so
good for children, also William Steele’s rousing boy stories of frontier life.
In the latter, the boys grow in the course of their adventures. They often
start out ignorant, wrong-headed and stubborn; but life changes them,
and slowly they begin to emerge from their own limitations. Winter
Danger is a good example. In that book the boy almost hates his father—
“a woodsy” or hunter—and the miserable way they live. The boy longs
for the settled life of a farm, the security of a settlement, and presently
he gets these when his father leaves him with relatives. But through the
terrible ordeal of that starvation winter, the boy learns that the only
security we have in this world, we must make for ourselves.

Strong themes generate strong storics. Look at recent examples of his-
torical fiction which have won the Newbery Medal—Latham’s Carry On,
Mr. Bowditch, Keith’s Rifles for Watie, Speare’s The Witch of Blackbird
Pond and The Bronze Bow, and O’Dell's Island of the Blue Dolphins.
The theme of each one of these books speaks to the problems of this
generation in the course of an absorbing story. And in each book there
is a struggle against darkness with, in the end, a dawn wind of hope
blowing strong.

Children, by the way, do not distinguish between historical fiction and
biography. That is, Johnny Tremain, in the book of that name, is as real
a person to them as Faul Revere who appears in the same story. This is
our clue for using both these forms of literature. If both are soundly
written from the standpoint of history, they reinforce each other. Take
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the men and the period of the American R. . ..un. Along with the biog-
raphies of Washington, Franklin, Jefferson, Patrick Henry and the others
use Johnny Tremain by Esther Forbes and Tree of Freedom by Rebecca
Caudill. So if children are reading biographies of Lincoln and Robert
Lee or Stonewall Jackson and Grant, Harold Keith’s Rifles for Watie
will help them to understand the courage and suffering of men and boys
on both sides of the conflict. And in all this reading our business is to
help children to see beyond the old men, dying alone or in obscurity, to
the glory of their struggle. Columbus died in prison, neglected and for-
gotten, but not defeated. The glory of his name and his achievements
lives after him. Lincoln was assassinated, but, as one boy wrote, “He lives
in the heart of everyone.”

Lest children get the idea that you must be dead in order to be a hero,
books about their own times are of great importance. But look for books
that have substantial themes, well drawn characters, and good style in the
telling. Themes built around the need to achieve and the need, both to
be loved and to bestow lnve, are vital at every age to a child’s dreams of
himself as a competent anc¢ accepted person.

Beginning with picture-stories for the youngest, many children enjoy
the Madeline series by the late Ludwig Bemelmans becaure Madeline
is a rugged individualist who does things. The otber little girls may walk
in two straight lines, but not Madeline. She manages to get a fine case
of appendicitis and care in the hospital with lots of attention; Madeline
falls off the bridge and is rescued; Madeline tames the horrid little boy
next door. She is indeed an achiever! Edward Ardizzone’s Little Tim is
another, a regular do-it-yourself hero who survives fires and shipwrecks,
and wien he mislays his parents he manages to find them again all on
his own. Curious George (Rey), Mike Mulligan (Burton) are also inde-
pendent achievers beloved by all picture-story addicts. Last year brought
us a big, beautifully illustrated book for the primary by a fifteen-year-old
Greck girl, Heidrun Petrides. It is called Hans and Peter and there is
achievement on an imposing scale. Hans lived so high up he could see
only roofs and chimneys. Peter lived sub-sidewalk, so he saw only feet

and legs. Both boys yearned for a little house with a view of flowers,
fields and meadows. That is all they had to start with, just their dream!
But how little by little they made their dream come true is a story of
courageous action, resourcefulness’ and more creative imagination than
most people possess.
The theme of loving and being loved is equally satisfying and impor-
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tant to the child’s concept of himself. That is why, after thirty years,
children still enjoy Wanda Gag’s Millions of Cats because that homely,
lonely cat managed to find love and security for herself. This year there
is a charming picture-story that carries the bestowal of love to a more
mature level. It is called Joel and the Wild Goose by Helga Sandburg.
The theme, incidentally, is better than the writing. That a little boy, who
is heart-hungry for a pet of his own, could rescue and cherish a big wild
goose, and love it so deeply that when spring came again bringing flocks
of wild geese, Joel could cry, “Fly, Wild Goose!” and let his pet go—-
that indeed is love. Love motivates every one of those heart-warming
Orpheline stories by Natalie Carlson. The little girls love Mme. Flatot
and Génevieve so much they never wish to be adopted. They cherish a
baby abandoned on their doorstep. They give their hearts to first one
kind of a pet and then another before they can choose. The stories have
a great deal of humor, and are all warmth, without sentimentality. This
is true also of Mrs. Carlscn’s Family Under the Bridge which is motivated
by Suzy’s pronouncement that “Mama says, ‘Families must stick together,
no matter what! »

This love and loyalty of the family group is brought out in some of
our fine regional stories beginning with that distinguished book by Doris
Gates, Blue Willow. To Janey, moving with her family from place to
place following the crops, that blue willow plate was the symbol of the
settled home they would surely have some day. Meanwhile, deep family
affection helped to compensate for their deprivations and motivate their
struggles. This family love lifts the characters in Lois Lenski’s Strawberry
Girl, Cotton in My Sack, and others above the squalor in which they live.
Love for his brother Gabriel and desire to succeed in the family work,
herding sheep, motivate everything Miguel does in that Newbery win-
ning book, And Now Miguel, by Joseph Krumgold. Indeed, the need to
love and to be loved and the need to achieve competence are two themes
that motivate stories for all ages—from early childhood through maturity.
There is a 1963 book of unusual significance, called The Loner, by Ester
Wier that uses both themes.

Boy had no name, no family, no home. He had been picking crops for
as long as he could remember, giving his carnings to whatever group
would shelter and feed him. He was sure there was only one way to get
along in the world and that was by looking after yourself and no one
elsc, so when he was left behind, sick and half starved, he didn’t blame
the people. You just couldn’t afford to care about other folks, only your-
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self. That’s the way it was. Then he met yellow-haired Raidy who took
in all the strays and included Boy in the circle of her kindness. When she
was killed looking out for him, it was more than he could bear. Why
hadn’t she just looked out for hersclf? Heartbroken, hungry and at the
end of his strength, Boy wandered off into the wilderness, lay down and
cried himself to sleep. He was rescued and nursed back to health by a
remarkable woman known as Boss. She was herding 900 sheep with only
the help of two dogs. Boss found a name for her protégé, David, which
seemed to them both a good omen because David was a shepherd and
that was what Boy would be. Poor David! He soon came to adore Boss,
the wild, beautiful country, the dogs, and even the silly sheep; but he was
untrained in responsibility, and he not only made mistakes, but he lacked
the courage to own up to them. After all, he had to look out for himself.
Finally, when David failed flagrantly in his faithfulness and imperiled
the whole flock, Boss turned on him savagely and cast him out of her
favor and trust. From the depths of his humiliation and despair all that
saved David was that, as Boss showed him his incompetence and un-
worthiness, she also painted for him a clear picture of what he might be
—a skilled, resourceful shepherd, using every ounce of his strength, initia-
tive, ingenuity and courage to safeguard his flock. It was this picture of
himself as a strong, competent, selfless person that kept David struggling.
From the depths of his despair he disciplined himself until at last he
could and did measure up to Boss’ standards of a shepherd. But never
as long as he lived would he forget the misery of those days when he had
no one but himself to live for, shut out from love by his own heedless
selfishness.

This pride in excellence, in work thoroughly and expertly performed, is
what children and youth often lack today, partly because over fifty per
cent of them are city dwellers. The apartment boy is even robbed of the
pride that comes from a well-kept yard or garden. Bread and cake mixes
and frozen foods prevent girls from enjoying the heady triumph of pre-
paring hearty and delectable foods from scratch. What work can this
urban child find that will command his utmost efforts, skill and respect?
Literature so often shows the way. Let’s hope for an urban story that
offers som+ respectable substitutes for sheep herding, sugaring off, or 4-H
activities.

If these examples from realistic literature seem overly carnest, it is the
fault of the briefing, because everyone of them is a compelling story with
plenty of action. And for fun there are always the Henry Huggins series
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by Beverly Cleary and the inimitable Henry Reed, Inc. by Keith Rob-
crison. Even so, children need also a release from reality now and then.
The drives and pressures of the adult world and the routines of children’s
lives are sometimes too relentless. They hunger for fun and fantasy to
balance facts and responsibilities. Fortunately, there is a rich literature
to satisfy these needs.

Young children, lucky enough to hear the folk tales well told, identify
themselves with all those redoubtable achievers—*“The Brementown Mu-
sicians” driving off the robbers and settling down to snug security, “Hansel
and Gretel” outwitting the wicked witch, Boots riding up a glasshill and
winning the Princess and half the kingdom into the bargain, and the third
Pig putting an end to the big bad wolf. These are fear-banishing, wish-
fulfilling tales that reiterate the old verities every child ought to learn
carly. They say to a child, if you have courage, a kind heart and keep
your wits about you, obstacles, ogres, witches and wolves can be anni-
hilated. But mind you do keep your wits about you, because Miss Addle-
Pated Credulity who walks into Foxy-Loxy’s den will never come out
again, and, as for those mean, lazy, cruel, characters, eventually they get
theirs too, and that’s that!

Even more white white and black black are the little stories we know
as fable:. It seems odd that we should be having sucli a run on these
today. Barbara Cooney’s Chanticleer and Marcia Brown’s Once a Mouse
are both fables delectably illustrated, and both won Caldecott Medals.
Katherine Evans has adapted several fables and given them charming
pictures, and Jarice Holland has returned to the book scene with a de-
lightful Chinese fable, You Never Can Tell for which the beautiful jllus-
trations and the laconic philosophy are Hoth in Chinese style. There are
alsc a half dozen recent well illustrated editions of dAesop’s Fables. Why
are publishers reviving these old moralities and giving them the emphasis
of handsome pictures? Perhaps because they are moralities which childre
have been missing and should know. '

Librarians tell us there is also a revival of interest in myth, especially
the Greek or Roman, and, despite a flood of new editions, the library
shelves containing myths are generally empty. This revival, too, is encour-
aging because, although the myths are only glorified fairy rales, there is
an imaginative beauty about these tales that has captured the imagination
of pocts, painters and sculptors over the years; and myths may help to
prevent the older children of this generation from settiing into a too tight
literalness toc young. This traditional literature has other values too.
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Whereas the folk tales keep reassuring young children that while giants,
ogres, and witch wives do exist, virtue will triumph in the end. For the
youngest pilgrims, that is good. It builds up their courage and desire to
tackle hard tasks. But for the older children, myth shows them plenty of
trickery and chicanery, and what’s more the heroes do not always come
through. Perseus and Theseus survived their exploits,. but poor Phacethon
failed tragically. Children should hear the conclusion of the story as
Ovid gives it.

». . . Phaethon, the flames consuming his yellow hair, is hurled headlong,
and is borne in a long tract through the air; as sometimes a star may appear
to fall, although it has not really fallen. . . . The Hesperian Naiads com-
mit his body, smoking from the three-forked flames, to the tomb, and
inscribe these verses on the stone: — “Here is Phaethon buried, the driver
of his father’s chariot, which if he did not manage, still he miscarried in a
great attempt. (3)

There it is again, as in biography—the hero may appear to fall but he is
not defeated, because the striggle was glorious and his name and his
deeds live after him.

Myth should lead naturally into the epics—The Odyssey (Colum),
Sons of the Volsung (Hosford) and romantic Robin Hood (Pyle)—but
in most of our United States this is not happening. Such epics as the chil-
dren encounter in their school experiences are postponr d until high school
years where they most certainly do not belong. By that time, teenagers
want the astronauts in orbit, breaking through the ecarth’s atmosphere
with the aid of intricate machines and calculations. B=sides, what fool-
ishness to have Odysseus outwit a onc-eyed giant! This is child-sized
literature and it is children who should encounter the Cyclops, the sirens
and the Lotus-eaters, and know them for what they are. In terms of
colorful characters these old tales dramatize strength and weakness, good
and evil, in memorable ways. They have entered our thought and our
language as the picturesque symbols they are. Can we afford to let chil-
dren miss them? J

Oddly enough, in this age of machines and missiles, bombs and war
threats, the modern fanciful tales have never been more popular with
children nor better written. For sheer hilarity and virtuosity Theodore
Seuss Geisel still leads all comers. Although he has never done pure fan-
tasy to surpass his early 500 Hats for Bartholomew Cubbins, nor a non-
sense tale funnier than Horton Hatches an Egg, even today, when he is
shackled by vocabulary limitations, he still has a way with words that
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delights the ear and touches off th'c risibles. But let’s hope he doesn’t go
thinner and thinner.

Not cvery cight- or nine-year-old appreciates the more subtle whimsey
of Milne’s Pook books, but every child should encounter Christopher and
the Bear-of-Little-Brain for fun, and then, if their antics are not fun for
him, try something else, Robert Lawson’s Rabbit Hill and The Tough
Winter perhaps. So it is with the Narnia books by C. S. Lewis for older
children. Not all of them can walk through that magical wardrobe and
enter into the conflict between the Witch and the Lion. But when chil-
dren do like these books‘, they read the whole series; and no realistic tale
has ever made the battle between good and evil, light and darkness more
dramatic than these superbly written fantasies. So The Gammage Cup
by Carol Kendall and the matchless Children of the Green Knowe by
Lucy Boston are perhaps also for the special child, but beloved by all
children are those rare fantasies, Charlotte’s Web by E. B. White and
The Borrowers by Mary Norton. Certainly Charlotte is already a classic
in everything but years, and, tog - ner with The Borrowers, these books
offer children both laughter and tears. This is good. Children need the
therapy of laughter but they need also the therapy of tears if they are to
learn compassion.

Animal storics provide plenty of tears. Read a lot of them at one time
and you find yourself, like Alice, sunk in a pool of your own tears. It
began with that genteel Victorian horse Black Beauty (Sewell), an overly
humanized animal, a martyr to the check rein. Young readers used to
cry all the way through the book. As propaganda it was good, as a horse
story it wasn’t. Smoky (James) set the record straight and remains a
classic example of an animal story written with fidelity to the species,
never humanized, never sentimentalized, a model for most of our modemn
writers of animal tales. Marguerite Henry, Jim Kjelgaard, Joseph Lippin-

cott, Jean and John George, and the two memorable animal stories of -

1961, Incredible Journey by Sheila Burnford and Stranger at the Green
Knowe by Lucy Boston, provide young readers with stories of great dis-
tinction. These books and writers have such powerful story-appeal that
the wonder is children get around to reading anything else. The special
value in animal tales is that they stress those virtues a child most admires
—courage, loyalty and a gay zest for life. They also show him the pitiable
vulnerability of animals and call out his compassion and desire to cherish
and protect.

In conclusion, what has this discussion of certain books in various areas




TN T UL GG 0 1 L CEAu TR i M TR B A5 e

#*

T S TR

ARBUTHNOT 11

of children’s reading interests been driving at? Mr. Epstein’s article in
Wilson Library Bulletin (October, 1963 ) suggests that genteel but over-
anxious ladies (both teachers and librarians, we assume,) are in a con-
spiracy to make children conscious, by way of their books, of the fears
and frustrations that haunt our adult world. How does he think we can
keep children oblivious of these anxicties? Pictorial magazines carry into
our homes today such close-ups of horror and brutality as children’s eyes
have never been subjected to before. Daily and hourly the newscasters
intone their rituals of despair. We rise in the morning, put on the coffee
and turn on the gloom. However, if in addition to these unavoidable
impingements of adult problems on the child’s consciousness, we feed him
books that are little more than story-coated pills of propaganda for this
cause or that—and there are plenty of them—then the gentleman is right.
We are robbing the child of what he should find in his reading, namely,
laughter, heroic adventure, sudden unexpected delight, glimpses of him-
self in book heroes with a growing sense of the part he too may play in
life. The sheer entertainment value of fine books can provide all these
and more. It may seem naive to say that children’s reading should also
give them clear ideas of good and evil, but this is true and needful. To
counteract the love of ease and the crass materialism of our age, children’s
reading should also clarify their understanding that hardships, depriva-
tions and struggle are a part of life for every generation. The important
thing is that their reading shall make them feel that life is worth the
struggle. It can be good and it may be glorious. From such books as we
have mentioned comes the image of the hero—sometimes defeated, some-
times wrong, but picking himself up to resume the struggle. If from such
books, and many others, a child begins to see himseif growing into a com-
petent and honorable maturity, then indeed for him “a dawn wind is
stirring.” No one has summarized a child’s glimpse of his future life
stretching ahead, rich in pr.ymise, as aptly as Mary Austin (1), the mystic
and poet, when she put into the mouth of an Indian boy this—
' SONG OF GREATNESS

When I hear the old men .
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Shall do mightily.

REFERENCES

L. Austin, Mary. Children Sing in the Far West. Houghton, 1928 (Out of
print).

2. Fry, Christopher. The Dark is Light Enough. Oxford, 1954 (Qotes Fabre;
no source given).

3. The Metamorphoses of Ovid. Literally translated into English prose by
Henry T. Riley.

(Note: Alphabetized listing of children’s books appears in the appendix.)

Discussion

Dr. AusTIN: In our recent national tragedy, courage has emerged through
our darkest hours; and particularly significant is Mrs. Arbuthnot’s reference
to the books by Rosemary Sutcliff which center around the theme of heroic
struggle. They reassure adults as well as youth that life is not snuffed out by
darkness, that indeed a dawn wind is stirring. Courage is a characteristic that
appeals to older girls and boys, perhaps because they enjoy living vicariously
as brave persons do, perhaps because they are striving to find the ingredients
for themselves. I would add Bill Davidson’s Six Brave Presidents, a powerful
book for children. As President Kennedy in his choices pointed out—valor
among presidents and senators shows up in unexpected places and is not
limited to the brilliant and illustrious.

For one reason or another, historical fiction for children is gaining in
strength and in value. Typical of this high quality is Ronald Welch’s Knight
Crusader, which won the Carnegie Medal. The story achieved a nice bal-
ance in portraying the reality of the Third Crusade in rich "detail without ;
indicating the sheer brutality, cruelty and filth of the period.

While I would agree that Theodore Geisel (Dr. Seuss) is one of our unique
authors of children’s literature, his recent books with their limited vocabulary
and thin plots are beneath this great man and his talents. And to Think I Saw
1 on Mulberry Street, 500 Hats of Bartholomew Cubbins and Horton Hatches
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the Egg are true classics, and let's hope that Seuss will return to books of
such caliber.

Like Mrs. Arbuthnot, I believe that books are no substitute for living, but
they can add immeasurably to its richness. When life is absorbing, books can
enhance our sense of its significance. When it is difficult, they can give us
momentary release from trouble or new insight into our problems.

Dg. BRACKEN: Mrs. Arbuthnot reminded us of the importance of leading
children to all types of literature, especially that which inspires courage. Then,
when she mentioned fantasy, my thoughts turned to my dismay with college
students in a children’s literature class who too often seem insensitive to fantasy
and nonsense. They do not think Alice in Wonderland delightful fun and
ask, “What is the point?” in reading Edward Lear. Ruth Strang, in checking
the ideas of eighth graders, found that there was no spark of amusement in
reading about the old man whose beard harbored “an owl and a hen, four
larks and a wren.” They responded in this serious vein: “It is very unusual
to see an old man with a bird’s nest in his beard.”

DR. ANDERSON: Mis. Arbuthnot emphasized the importance of good and
worthy themes as a criterion for judging literature. I find that it is our task
as teachers to see that the theme emerges from the story in the minds of those
who read a book. My students in college classes and their elementary school
pupils were asked to identify the theme of Scott O’Dell's Island of the Blue
Dolphin. They missed it until the author himself came and explained that the
theme is survival through forgiveness. The lone Indian girl lived the life of
Robinson Crusoe and survived by caring for the dog that had killed her young
brother and that later became her protector.

You would be surprised to find the lack of depth of understanding by those
who are charmed by such stories as Wait for William or Wagtail Bess. In my
experience, children find these books much more important, much more sig-
nificant after they are subtly helped to discover the message the author is
presenting. ]

The image of the hero, so beautifully presented by Mrs. Arbuthnot, is one
we need to consider very carefully. The masculine association with weapons
as a solution for human problems as shown on television and in nearly all our
Western folklore needs to be evaluated. I speak as a teacher, an army officer,
a citizen. Too often this concept of heroism and these ways of solving prob-
lems are unsuited to the urban life of today. As Mrs. Arbuthnot indicated, we
do, indeed, nced stories about and for urban children.

One statement Mis. Arbuthnot made deserves repeating- Let's hope for
an urban story that offers some respectable substitute for sheepherding, sugar-
ing off, and 4-H club activities. Such stories need to be written, but by authors
who know the city, who know children; but I am afraid the stories will not
be published until some of the editors and some of the companies stop living
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in the memories of our world past.

QUESTION: How do you feel about the adaptation of epics and myths
for editions intended for children; for instance, the Canterbury Tales?

DR. ARBUTHNOT: Remember that President Conant said he would
rather a child read an adapted version of a great book than never to encounter
it in any way. I think that is true; but today in the case of epics and myths,
we have a wide choice. Some are better than others, and nearly all are hand-
somely illustrated. It is the teacher’s business to get in and exzmine the adap-
tation to see how well or trivially it has been done.

I don’t see any reason for adapting the Canterbury Tales for children. Of
course, Barbara Cooney took that little excerpt from the “Nun’s Tale” and
did Chanticleer, and that seems perfectly permissible. But for the most part,
- this is a case of adapting something that belongs at a later stage. It doesn’t
belong in the elementary school.

ANDERSON: I think the new interest in the myth is because of the big-
ness of life that they portray, in contrast to the petty stuff we have in much
of children’s literature.

HAWKINS: Certain judicious cutting sometimes can bring to a child a
book that he would otherwise never read. I think of Pilgrim’s Progress which,
as a child, I tried valiantly to read but found that I was unable to get through
the verbiage of long religious discussions. Later I came across a cut version
by Meredith Doffin, which I read to a niece of mine who was really excited
over the story.

But thirty years ago a series of books came out which featured rewritings of
the classics. In them all the colorful words were cut out, and you did have a
very dull, lacking-in-brilliance story. May Lampton Becker, in reviewing the
series, ripped the series up one side and down the other.
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AUTHOR AND CONSULTANT IN CHILDREN’S BOOKS
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2, Bright Is the Ring of Words
An Author Speaks

!

MANY people seem to believe that the writer of books for children is

practicing on children in the hope that some day he will be able to
write for adults. Many times people have said to me rather patronizingly,
“You write for children—never mind, some day maybe you will write for
grown-ups.”

As a matter of fact, writing for children is a highly specialized gift and
craft. Many famous authors have written books which made their strong-
est appeal to children. Tom Sawyer is an obvious example of a book
written for children by a world-famous author. Robinson Crusoe was
written for adults, but children have made it their own.

The author of books for children has to have two indispensable gifts.
He must be able to return in imagination to his own remembered child-
hood and recreate for children of a different generation what is universal
in childhood. He must also appeal to both children and grown-ups.

Make no mistake about it: a book that does not please adults never
reaches the child. This is not necessarily a bad thing, but it is a fact to be
reckoned with by an author. The manuscript is written by an adult, sub-
mitted to an adult editor for possible publication. Upon acceptance the
book is illustrated by an adult artist, physically planned by adult produc-
tion managers, sold to bookstores through adult advertising and pub-
lishers’ salesmen, submitted to adult reviewers and librarians, and at last
bought by librarians, grandparents, parents and related adults. Only
occasionally at the end of this process is the child consulted.

All these adults leave their imprint on the book for good or ill. A de-
lightful story may be overlooked because of a poor jacket, slovenly book-
making or unimaginative illustrations. Very mediocre books may be given
to children by grown-ups who are attracted by the illustrations and make-
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16 BRIGHT RING

up. But the child decides the fate of a book in the end. If it does not
attract him, its life is short. You can lead a child to literature, but you
cannot make him read.

The writer of books for children must also know the difference between
the child reader and adult reader. Not all stories about children are for
children. One of the real pleasures of writing for children is their capacity
for enjoyment. They are full of curiosity, wanting to know the whys of
everything they see, hear, smell, feel or taste. Their capacity for discovery
is what makes every day exciting to the child. The world is still “so new
and all,” and the routine of adult living has not yet put its paralyzing
hand upon him.

For a child, life is a series of new experiences, of discoveries—some
pleasant, some horrifying. All have to be sorted, evaluated and laid away
in the child’s mind and heart. Think back on some of your own discov-
eries; the first satin-smooth taste of cream cheese upon the tongue—the
excitement upon sceing for the first time a ladyslipper delicately pink
against the rich blackness of the earth still damp from melting snow;
a land-locked child’s first sight of surf rolling in upon the sandy beach,
receding with a slight hiss, tiny sandpipers dancing in its wake like a
miniature ballet; or the first time you met in a book a character who
became your friend for life. I still remember the chills of excitement run-
ning up and down my spine when, as a five-year-old sitting on my father’s
lap, I heard him read for the first time in my hearing, “The Mole had
been working very hard all the morning, spring-cleaning his little home.
First with brooms, then with dusters; then on ladders and steps and
chairs, with a brush and a pail of whitewash; till he had dust in his
throat and eyes, and splashes of whitewash all over his black fur, and an
aching back and weary arms.” Forever after Grahame’s Wind in the
Willows and spring have been intermingled in my mind.

Children live a lif* of continual wonder and surprise. Touch a button,
and a dark room springs into light. Turn a knob and a screen flashes to
life in a series of pictures complete with sound. Magic is everywhere, and
a child is easily able to believe in miraculous animals that speak, in flying
carpets, in giants—they live among giants—and trolls. Children know no
¢ad to magic. Every day brings new wonders and new extensions of
knowledge. ]

Too, children are close to the primitive and the world of animals.
This is true even of children who seldom see any wild life. This affinity
may account for the popularity of such different books about animals as




HAWKINS 17

The Tale of Peter Rabbit, The Jungle Books, Kildee House, and My
Friend Flicka.

To some extent it explains the fascination for children of books about
prehistoric animals. They never seem to tire of tales of Brontosaurus,
of Triceratops, of sabre-tooth tigers and the woolly mammoth. One of
the thrills of my early reading was a series of readers by Katherine Dopp
about the life of primitive man from The Tree Dwellers on through the
cave days to The Early Sea People. This closeness to primitive man and
to animals may help to give to children a sense of the wholeress of life,
of its unity.

The successful author for children must still trail some “clouds of

glory” and be able to impart his enthusiasm, his delight in the world of
sense and spirit to his readers. It cannot be a fa'se enthusiasm. Children
rarely can be fooled. They are honest themselves and expect honesty in
return. They disdain condescension.

While I was working on The Treasure of the Tortoise Islands with
Victor von Hagen, I realized the manuscript seemed condescending, but
I could not put my finger on what caused it. It depressed me that I
could not correct so obvious a fault, and I shipped the manuscript to
our editor, Elizabeth Hamilton, in despair. I told her to do with it what
she would. When the galleys and manuscript were returned, I wondered
what she had done in the way of revision. To my surprise all she had
done was wield a blue pencil. Carefully I noted how she had used it,
and shortly the pattern emerged. In writing the story Mr. von Hagen
and I had told what our characters thought, said and did. In each case
Mrs. Hamilton had cut what they thought. What they said and did
showed what they thought. The condescension had vanished. We had
been guilty of telling our reader “more about penguins than he was in-
terested in knowing.” B

What are the special requirements of fiction that is designed to cap-
ture the imagination, of children? Identification is certainly one, but its
manifestations may be extremely various. If the young ireader necds to
escape an intolerable situation, he may want heroes larger than life. One
librarian in a school whose students were culturally deprived said they
read fairy stories avidly. Here they could escape rejection and poverty,
and be princesses or princes, and after dire adventures could live happily
ever after.

On the other hand, the typical middleclass child, secure and well-cared-
for, wants to read about children like himself. This is one reason Beverly

)

L

b

‘; l\b“"‘\" \“"\“‘H Jookasdd, o
B Al S o st s e




18 BRIGHT RING

Cleary’s books are so popular. The reader recognizes the characters as
his friends. Mrs. Cleary also has the great gift of being able to write
dialogue in the child’s own vernacular without being slangy. It is far
casier to write about some faraway time or place, for the young reader
rarely can know how accurate it is. The modern child recognizes instantly
the writer who is unsuccessfully trying to write about the present without
an car for the speech of the young.

Children need to believe in the essential goodness of life. That is the
principal reason most children’s stories have happy ends. Virtue is usually
rewarded, evil punished. A good writer is subtle in devising the story
and the rewards may noi and should not always be material, It is the
living tha. is important, and satisfactions are as various as the people
having them.

Every child must meet pain, sorrow and frustration as well as joy. The
idea that suffering must be avoided in books for the young seems to me
to be false. I remember weeping over Andersen’s “Little Mermaid” each
time I read it. Although I did not realize it then, I was increasing my
capacity for sympathy for the sorrows of others.

Fiction should widen the child’s horizons, both mental and emotional.
One little boy stopped his mother while she was reading him E. B. White’s
Charlotte’s Web. “Mother,” he said sadly, putting his hand on her arm to
stop her reading, “you didn’t cry when Charlotte died.” Children do
suffer, and are reassured to discover that they are not alone in their misery.
Whatever the trials and tribulations faced by the hero, the story must
end on an upbeat.

Another need is the satisfaction of curiosity. This is where the writer
of non-fiction is at his best. Although they vary in complexity, depending
on the age for which they are written, factual books must not be dull.
Some may be so vivid that they can stimulate the reader to further ex-
ploration in some special field. Jean Henri Fabre’s books on insects have
led many a child into an interest in entomology.

Every child is a potential adventurer, and there is insatiable need for
stcries of action and suspense. No place is too far, no adventure too peril-
ous; from the stars to the center of the earth a child’s mind may range
in books. The true “time machine” is a book—one can go back through
the centuries or forward to the imagined future at will.

Writing for the elementary school child necessarily means that the
author writes in a less complex style than he would if writing for older
readers, though most of the same emotions are involved, and many of the
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same basic themes. Struggle is the essence of living, and children need to
know how to struggle successfully and with the least harm to others.

When I was writing Too Many Dogs, 1 was trying to devise an ending
that would be realistic and yet idealistic. The story concerns Hank, a ten-
year-old boy, his two friends, and a fcurth boy who wishes to join their
gang, but who is disliked by them. I wanted some means of bringing them
together, some way to make them l<gin to understand each other and
learn to live peacefully together, if not to be close friends. For it has
aiways seemed to me that “to understand all is to forgive all” may be true
but it does not follow that understanding all will :nake you like all.

As someone once said regarding a friend’s peculiarity, “I can under-
stand it, but I can’t stand it.”” I wanted to make my hero stand it. I spoke
to a group of junior high school students while I was writing the story
and asked for their advice. Although I received several suggestions, they
were all trite. As I was leaving, a boy made the suggestion that Jasper,
the unwanted boy, should break his leg and that Hank should rescue him.
Then they would become friends. I thanked him for his idea, but thought
it too melodramatic to use. It was not until the book had been in print
for over two years that I realized the lad had given me my solution—
in a different form, but basically the same idea.

The children’s author not only must tell a good story, but he should
also discuss children’s actual problems in terms they can understand. Many
writers are inclined to portray the parent-child relationship as too perfect.
They never quarrel, or even disagree. It is difficu't to write of the normal
frictions of family life and not exaggerate them, but I believe children’s
books would be better if this problem were tackled more often.

Although it is obvious that the author must gear his work to his audi-
ence, there are a few things to be aware of when planning stories. Most
children wish to read about characters somewhat older than themselves.
A ten-year-old will read about children ten or older or about adults, but
will scorn a story about a seven-year-old. That is the reason for the in-
creased need for books with fairly adult interest-level but written in ex-
tremely simple language for the -ctarded reader. Tue whole make-up of
the book must look older, though the text itself be easy to read. To do
this creatively takes no little talent.

All of you know that at a certain age girls and boys diverge in their
reading tastes. Boys never read books about girls primarily, but girls seem
often to be as interested in high adventure as boys, and will read with
relish books addressed to the male.
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For many years there was a need for trade books for children just
beginning to read. There were numerous books interesting to young
readers, if read aloud to them, but much too difficult for them to read to
themselves. There was literally nothing to offer a child who wanted to
leave his readers and tackle a book of his own choice.

I was acked by parents time and again for this type of book. Finally, I
decided to writc one myself. Knowing nothing about writing for children
in the technical sense, I had read enough to be critical of my own work.

I took as my subject an incident from my own childhood that I had-

vividly remembered: moving from the city to the country, and getting
caught in a snowstorm. I wrote in 1929 what I fondly believe to be the
first of the “easy-reading” books so prevalent today.

The publishing business is as subject to fashion as the clothing industry.
When “they are wearing” books about Latin America, we have a flood
of them. When the market is saturated, no one can sell even an excellent
book on the subject. The same is true of trying to get published a book
that does not fit into the fad of the moment. It takes an unusual, astute,
and brave publisher to launch something new.

In 1929 I was in New York, reading manuscripts for several publishers.
I knew the few editors of children’s books then in publishing. I had shown
the manuscript to several editors. Only Louise Seaman, children’s editor
at Macmillan, had shown axiy interest. She liked it, but had to have the
approval of the education department before she could accept it.

My hopes were raised and I mentally saw my book in book stores. Well,
I might have known! The education department said that I did not have
a name in education—something of which I was already aware. Also,
they noted that they already had plenty of supplementary readers (truly
beside the point, as I was not offering a supplementary reader). Besides,
the education department added, they had noted that I had not used a
word list.

This was my first introduction to word lists. I had never heard of them
before. Dutifully I bought the one then in vogue and rapidly checked my
story with the permitted vocabulary. Most of the words in Who Wanis
an Apple? were in the first 1500 words listed for the first three grades,
but threc words were not on the list. One was the word “cinnamen.” 1
had noted the word “gingerbread” appeared, however. I tried—but did
you ever try to find a synonym for “cinnamon?”’ Another word not in
the list was “freckle.” The words “spot,” “on,” “the,” “face” were there,
but I thought that spots on the face could as well be measles as freckles,
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I am ashamed to admit that I substituted “soft-cooked’ for “soft-boiled”
cgg.
The word list puzzled me. It seemed to me that “cinnamon” was much
casier for a beginning reader to master than “gingerbread” with its silent
letter. So I read the preface, and to my amusement I discovered it was
drawn from existing primers.

Macmillan rejected my story, and although I sent it to publisher after
publisher, no one would touch it. There was no market for such, they

said. Years went by, and after digging it out of some other discarded

manuscripts and on rereading it deciding it wasn’t half bad, I sent it out
again. Back it came, rejected once more. .

It was not until after The Treasure of the Tortoise Islands was pub-
lished that I dusted off Who Wants an Apple? and sent it to my editor.
She, too, rejected it. I felt frustrated. Here I was, a book-seller, knowing
the demand for such a book and not able to convince any publisher. I
felt sure the story was good, as cach time I read it I still liked it. After
a story gets cold, if it is poor, a critical author will spot its weakness and
cither re-work it or discard it.

One day, Helen Gentry of Holiday House came to see me at the shop.
I then told her how much we needed easy-to-read books. “I have even
written one,” I said, “but no one will publish it.”

“Send it to me, will you?”’ Miss Gentry asked. I agreed, but when she
had left I thought, “Why be foolish? I will only collect one more rejec-
tion.” To my surprise, a month later Miss Gentry wrote asking me where
was the manuscript I had promised to send her.

To be polite, I shipped it off, return-addressed, stamped envelope, and
all. I received another letter almost iinmediately telling me she liked my
idea, and would begin a series with my book. I was in a daze of pleasure,
only slightly marred by the instructions for revision that accompanied
the acceptance. The story was about 3500 words long and I had to cut
it in two. I was also instructed to make no more than forty characters
to a line, and exactly how many lines to each page. The idea of cutting
my brain child in two daunted me, but as the editor said he would cut
itif I did not, I started in feeling somewhat as if I were being made to
sleep in Procrustes’ bed.

The first part of the revision was comparatively casy as I had used a
great deal of repetition. Out came the excess verbiage. The second part
was more difficult. I pared my story to the bone. Each word was agonized
over. Is this word necessary? I finally pared the story down to about 1800
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words. To my surprise and pleasure, when I re-read the revision I dis-
covered my story was tighter, better written, and more interesting than
formerly.

Rewriting is an important part of writing, whether for children or
adults. Somerset Maugham once said that when he first wrote a stery he
liked it a lot and no one else did. He then worked on it till he liked it
less and others liked it better. When he had worked on it until he hated
it, others liked i: best. He said also that he realized this necessity for re-
writing and that the more a writer’s work sounded as if it had bubbled
up naturally and was set down just as it came, the more you could be
certain he had struggled long and hard to make it seem so. But, he said,
in spite of knowing this, there was one story by Colette that he telt sure
she had not rewritten—that it had just flowed from her pen without
effort. He sat next to her at a dinner party one time and told her of his
belief. She smiled at him and said, “I rewrote that story thirty times.”

One of the great problems of writing very simply is a certain tendency
to abruptness and a choppy rhythm. I read the text aloud again and
again to improve the rhythm. Reading aloud always helps an author to
spot roughness that spoils the easy flow of the story. I still treasure the
letter from my editor, in whick he says, “The book will occupy a particu-
larly honored place in my library for the lack of editorial work spent on
it—a rare pleasure, I assure you!”

Who Wants an Apple? was first published in 1942, some twelve years
after I wrote it. Because it was published during the early part of the war,
My story had an unexpected use. Several nursery school teachers told me
that this simple story of a child moving from city to country, and her
discovery that home was where your parents were, had consoled many
children uprootcd by the war, and uncertain where they bclongcd It
was lagniappe I still treasure.

After a story is written, it is often helpful for a children’s author to have
a child the right age read and comment on a manuscript. One friend
who wrote a book for teenage girls asked my then thirteen-year-old niece
to read it. She enjoyed it but said the climax had been resolved by an
adult in the story and not by the heroine. It was a fault that had evaded
the author, her editor, and me when we read it. Luckily the author had
only to rewrite a small part, for subconsciously she had been building for
the proper solution.

I was somewhat amused at the oniy comments made on my book
Mountain Courage by the young son of an editor friend of mine. The
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boy apparently liked the book, for his father said he got up very early
in the morning to finish it. The boy noted that I sometimes called my
hero “Forry” and sometimes “Forrest.” He said I should have Forrest’s
family call him by a nickname, but that the rest of the time I should use
his whole name. Curiously, this question had slightly plagued me, but I
had not figured it out for myself.

Comments and letters from children are part of the satisfaction an
author gets for writing for them. One young man of twelve wrote me
from Colorado that Mountain Courage was his favorite book. He had
read it twice, once when he was ten and again when he was twelve. He
said ever since he first read it, his family kept an eye on him when they
went on picnics to be sure he would not get lost, like the hero of my book.

Some children are too restless and active to spend time reading. Others
never learn to enjoy reading because of the paucity of books accessible
to them. It is not that good books are not available. Each year sees the
publication of more and more books for children. Librarians, teachers,
parents and booksellers are deluged by a flood of children’s books on
every suitable subject. But a mere trickle of the flood reaches most places
—stationery stores with their sideline of books chosen by people who do
not know a good book for children when they see it; toy stores with a
scattering of non-books—paint books, puzzle books, a few how-to-do-it
books; department stores with their shelves and shelves of commercial
series, written to order by a staff of hacks; and occasionally a real book
shop where the discriminating buyer may find a good selection of the
choicest books, both old and new for children.

Then there are the school and public libraries, both being starved for
funds by indifferent supervisors. There are not enough librarians to go
around, and far too few libraries to meet the needs of the increasing
population. An administrator who is book-minded is the exception, and
lucky the teacher who has one. One principal of an elementary school
told me, smiling smugly, “[ don’t buy books regularly. I only buy them
when we need them.” He proudly showed me his “library”—two metal
stacks filled with the dirtiest, oldest, shabbiest books I had ever seen. The
children in that school were being starved intellectually.

I read recently a report of a recent study at Stanford University on
what makes excellence in schools. The researchers discovered that it was
not the amount of home work, or the number of guidance counsellors,
but the number of books in the school library, the excellence and experi-
ence of the teachers, and the length of the school year. '
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Children are also cheated by indifferent parents. It is hard to make
readers out of children who never see a book in the home. Children need
home libraries in which they keep the books they read and reread. They
need parents who read to them before they can read to themselves, and
who know the value of books.

Teachers can do much to make children read and enjoy books they
might not discover by themselves. By reading selected chapters aloud and
then stopping at an especially exciting place, a teacher may stimulate
children to finish on their own. Some books may be read aloud entirely.
A good teacher can put over quite difficult material if she reads aloud
well, and is herself interested in what she is reading. It is fatal to try to
put over a book you dislike. Don’t try it but get something you enjoy.

I had an amusing experience in respect to reading aloud and stopping
at an exciting point. I had been talking about books to a group of third
to sixth grade children in school and had read aloud from Kipling’s
Jungle Book the story of Mowgli and how he was adopted by the wolves.
I reached the point when Mother Wolf defies Shere Khan, the tiger,
when I put the book down.

“Go on, go on,” the children chorused.

“I'm sorry, there isn’t time,” I said, “but I'm sure you will find a
copy in your library if you want to know what happens next.” I then
left the room, and went up to the library to await the teacher whose guest
I was. While standirg there, I noticed five copies of The Jungle Book
on the shelves. All five copies disappeared before the teacher arrived, and
a waiting list was begun.

Jackie, the daughter of a colleague of mine, once remarked, “My
mother wants me to read classics.” I wish I could reproduce her tone
of voice—it mingled pride in her mother’s desire with her own determina-
tion not to read any.

“Do you know what a classic is?” I inquired.

This seemed to startle her a bit. “No,” she said, “what is it?”’

“Well,” I said, “a classic is just a book that is so interesting that even
if it happens to be a very old book—written many, many years ago, it is
still read and enjoyed. When people stop reading it, it dies, and isn’t a
classic any longer.” -

“Is that what a classic is?”’ she said, “I didn’t know that. I think I'd
like to read a classic.”

Secretly, I belicve, every author hopes to write a classic. As Robert
Louis Stevenson szid in “If This Were Faith,”
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Bright is the ring of words

When the right man rings them.
Fair the fall of songs

When the singer sings them.
Still they are carolled and said—

On wings they are carried—
After the singer is dead

And the maker buried.

Discussion

Dr. AusTiN: Miss Hawkins made an excellent statement in saying that

writing for children is a highly specialized gift and craft. Few if any authors
practice on children in the hope of becoming able to write for adults, nor are
children’s writers those persons who have failed to create something of value
for grownups. In fact, many writers are equally successful in the field of both
juvenile and adult literature; for example, Rumer Godden, E. B. White,
Esther Forbes, C. S. Lewis, Rudyard Kipling, Rachel Fields and literally
dozens and dozens of others. Rumer Godden asserted that she found children’s
books more difficult to write than novels for adults and that she wrote juvenile
books because they were good discipline for her.

Howard Pyle once said that he was glad that he had made literary friends
of children, that stories read in childhood leave an indelible impression whereas
in our mature years we forget the books we read. The authors of our childhood
years gain a niche in the temple of memory; they create in us an image never
to be cast out onto the rubbish heap of things outgrown and outmoded.

It may be a consolation to you, Miss Hawkins, to think of the parallel be-
tveen your easy-to-read book and this year's Newbery award winner, 4
Wrinkle in Time. Somecone has said that at least twenty editors rejected it
before an editor decided to take a chance on an obviously superior book which
would probably be a very, very difficult book to promote. How mistaken they
were, however, because almost from the very beginning A Wrinkle in Time
was greeted enthusiastically by children and librarians alike.

Dr. BrackEn: One of my favorite librarians, who has authored eleven
children’s books and teaches creative writing, told a group of prospective chil-
dren’s writers to expect to be met with the raised-evbrow question: “Do you
mean you're writing a children’s book?” She cov. ed that they reply, “I
probably have enough talent to write the great Aes.can novel or the great
epic poem. I hope I have enough talent to write a children’s book.” She went
on to say that literature has a place for both' “juvies” and “adulties.”

Perhaps we should mention some prerequisites for writing for children: (1)
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A person must have something to say. (2) That something and its saying
should be the most important thing in the world to that person. (3) He must
be willing to work, work, work, work—to read all the high-quality children’s
books, to practice on saying well what he has to say, to learn to accept tem-
porary defeat, to try and try again.

The influence of enthusiasm for reading shown by parents and teachers is
incalculable. Parents should let their reading show; teachers need to share
their reading with their students. One of my best literature teachers, in nine
months, made not a single reading assignment; but she spent every period
reading to us—fiction, drama, poetry. When the bell rang she calmly laid her
book aside, and we dashed down the hall to the library so as to check out the
book she had been reading. We made our own assignments because of the
enthusiasm she instilled.

Dr. ANpErsoN: Miss Hawkins' reference to children’s primitive nature
reminded me of the old cultural-epoch theory based on Darwin’s theory that
children progress through the successive experience of the race. While no
longer used to guide curriculum planning, the theory is still reflected in chil-
dren’s books. It may be that each of us is somehow identified with the stream
of human beings past and future. The Oriental sees this as man’s feeling a part
of all nature, a kinship with all living things rather than man’s conquest
of nature—a concept featured in the Western World.

I agree that fiction should widen a child’s horizon, that realistic problems
can be faced in children’s books. In Laura Ingalls Wilder's The Little House
on the Prairie, the family find that they have homesteaded on Indian land and,
after a dramatic year, they put their few possessions into a wagon and start
out again in retreat. Estes’ The Hundred Dresses, the story of a little Polish
girl, leaves the reader with many unanswered questions about the torment she
felt as her classmates cruelly disdained and ridiculed her.

I fear that some juveniles are taking on a kind of sophisti *i,. The author
seems to be winking at an adult while telling a story to children. These actually
are not suitable for child readers. They are “juvies” for adults.

QuEesTION: This question is addressed to both speakers. I got the idea that
children’s literature should reflect the notion of the rewards for good living,
as expressed by Miss Hawkins. We want books to leave the hero on the upbeat.
This is a cruel, cruel world. Shouldn’t our realistic books sometimes leave our
hero counted out, unable to get off the floor?

Miss Hawkins: I don’t think I said the hero should always win, but that
he should have some rewards. These rewards are not necessarily material, and
you can have rewards from failure, too. I remember that I learned from my
failures. You are down for the count of ten as far as material reward is con-
concerned; but you still get up off the ground later and face this complete
defeat, then go on. A friend of my mother once said that the loss of hope is
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the worst of the respectable sins.

Dr. ArsuTHNOT: In young children because they have so many timidities
and insecurities, we are busy building up their reassurance that they have an
accepted and important place in the world and that things can be righted. In
the myths read by older children—in contrast to the folk tale—the hero
doesn’t always succeed but he picks himself up. That, it seems to me, is the
point in my title, “Dawn Wind Stirring,”—you may be flat on your face—
and most of us have had the misfortune to fall flat on our faces, but we do
have a feeling that the struggle has to go on, we have got to exert ourselves.
That’s my point.

Do you remember in Mrs. L’Engle’s earlier book Meet the Austins how it
begins with a death which the children considered completely unjust—an
aviator uncle that they adored and who died in service? The mother takes
those children to a mountain top, and they talk out their lament. As they sit

under the stars, the mother says, “When things like this happen it is very hard
to see not the finger of blind chance but the hand of God.” They :alk it out
in quietness and finally, in calmness, know that death has to be accepted. To
the children it is a form of defeat, but the mother is saying that in spite of the
apparent defeat of achievements, the struggle was glorious.

QuesTioN: How do you go about seeing that the theme of a good book
emerges without killing interest in the story?

Dr. ArsutaNor: I don’t think you need to call it theme. In Island of the
Blue Dolphin, there is a quietness, a loveliness. When you get through reading
it, there is something of the girl’s resignation, her absolute adjustment to life
that comes through to the reader. Why was that girl able to be a normal human

being? You need not call it theme, but just what was it in that girl that helped

her to survive?
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TEACHER, PLAYA DEL REY, CALIFORNIA

3. Striking the Spark
A Teacher Speaks

HE world of education is actually in rapid motion, moving in several

directions simultaneously, up and down, to and fro, forward and back-
ward, but we hope, having a definite forward trend. It is like the thought-
ful remark made by a child looking at the ocean, “The water is a little
nervous.”

With the so-called “explosion in the classroom” how does one teacher
go about teaching children creatively and, we hope, adequately? How
does she develop a balanced reading program by a language experience
approach to individualize the reading process?

There Is a Heritage in All Things

It is apparent that the insistence on precision and objectivity has re-
sulted in the neglect of important phases of human behavior. In a sclf-
contained classroom the personality factors have a great influence .over
the methods used and the outcomes achieved. Confidence and aspiration
that can be developed in the children will give a plus factor, while emo-
tional and autistic factors may direct or limit the search for solution, not
only in problem solving, but in all areas of learning.

Exploring with brighter students the more intricate aspects of enjoying
books and the.eby learning subject matter, which will develop the child
to capacitv—while at the same time helping the slower students master
the required skills—demands of the teacher that she shall, to the best of
her ability, develop an organization for teaching of reading in that en-
vironment with that particular group of children. Call it a form of gov-
ernment if you wish,

First and foremost the teacher’s emphasis must be placed in an environ-
ment that will produce interest in the printed word. How do I go about
developing that environment which is ever changing and growing?

29
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Know Y our Children

Before sceing the children I set up a tentative grouping by reading the
cumulative record and making a set of cards for noting eyes, handed-
ness, home factors, special needs, recency of test data, speech and the
like, tentatively forming three groups.

Later I will note regularly, impressions, interview data, peer relation-
ships, work habits, highest interest area, talents, skills, parent opinions and
similar data. It is surprising how little one really knows about any child
at the beginning of a term. These cards give me data often necessary for
recommending individual tests and clinic referrals, meeting specialized
needs and preparing report cards. Some days I note on no card, other
days on five.

Know Y our Curriculum

The formal reading program is balanced, uses a language experience
approach and prepares the child for individualized reading or self-selec-
tion. This program calls for one hour divided into three twenty-minute
periods. Two groups work with skill texts, workbooks, supplementary
. literature texts and a library book. One group begins on the individualized
reading program.

For the individualized program, individual cards or notebooks are used
for ‘each child. Abilities, interests, attitudes and work habits are noted.
Children are seen by the teacher at regular intervals and followed closely.
Evaluation of material read may be done with a single child or small
group.

Our Los Angeles City School System realizes individualized reading
has a great deal to offer 'n meeting individual needs, but likewise knows
there are some unresolve: problems as of now. Before a teacher can use
the individualized reading program, the superintendent must approve
the area. The assistant superintendent of the district then approves the
principal and the school.

In our reading program we work for democratic planning and evalua-
tion. Flexible ways of working together are necessary to jnsure maximum
reading by all children with a minimum of writing when working in the
skill texts.

The key to success is in children’s knowing exactly what is expected
so they can work to maximum efficiency with minimum directions. Cur-
rent needs and values are identified for each child and each group to
insure meaningful leamning experiences and adequate levels of achieve-
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ment.
No grouping is considered permanent. All children are grouped and

regrouped according to needs. Some days communication or phonetic
skills which are needed by the whole group are taught. Other days a
specific group needing a particular skill will be grouped together. Phonics
is a part of all teaching of reading, but it is not taught alone.

A check sheet is kept by the teacher to insure the teaching of all skills,
phonetic and otherwise, to the groups involved. The intelligent use of
teacher’s manuaals is deemed necessary for each set of the skills texts. The
many word-attack skills of reading must be taught as a part of each
directed reading lesson with follow-up work utilizing workbooks or teacher-
prepared materials immediately following.the teacher-directed lesson.

Reading skills are taught all through the day, regardless of subject area.
In spelling we stress syllables; in arithmetic and all academic or non-
academic subjects, we include all reading skills and language develop-
ment needed to insure comprehension and development of critical thinking.

The teacher’s challenge is to guide the gifted on to higher levels and
depths in reading, and at the same time find books that are readable,
authentic and mature for the slower readers. Familiarity with words in
all curriculum areas increases the child’s ability to express himself and
to write. Children cannot write effectively without having and knowing

. words to write with.

All children should have the opportunity to explore subjects as deeply
as their minds can probe. The teacher can’t do this with thirty-six or
forty-two children in a room without having a flexible program based
on the best source of ideas, inspiration, ideals and enjoyment in learn-

ing: BOOKS!

Know Y our Standards

The meaning of democracy is stressed during the first week while stand-
ards of work are being developed. Map reading and Christopher Colum-
bus go well here. The children learn that democracy is not letting everyone
have his choice. It is not the teacher’s letting the child run the room.
Democracy is a privilege. The teacher has decisions she makes and the
child has too. Control by the students themselves is turned over gradually
in areas where they prove capable. We come to understand why work
habits are appropriate to the job, that work-type noise is necessary at
times, that there are reasons why we get upset and try to find the cause.

During the first week, after making sure the child is oriented, I admin-
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ister an Oral Reading Paragraph Test to ascertain his independent,
instruction and frustration levels, and to note speed, whether fast, average,
slow or very slow. The more capable children are thus identified for the
individualized reading program. At intervals, I validate grouping by mak-
ing a sociogram.

The teacher’s tools must be organized too. I use four book cases. One
contains science books organized on three levels of reading, with three
different authors at each level. Besides this we have a research box con-
taining all the Unitext Books and the First Books. These books are organ-
ized according to our course of study and filed under Plant, Animal,
Earth, Outer Space, Machines and Energy. A second. reseach box contains
copies of the Weekly Readers’ science sections and are likewise filed under
the same categories by a child librarian, A new librarian for each area
of books is chosen by the children weekly.

A sccond book case, the teacher’s, is kept near at hand and contains a
wide selection of poetry books and anthologies for all levels of readers.
Sets of books for individualized reading and a supplementary selection of
literature 1 0oks for emergencies are kept in the same case.

A third book case is used for library books only. I have in the room
atall times approximately 70 to 80 library books. In addition, the children
draw books from the library. During the weekly library period we will
learn how Dewey classifies books and consult the card catalog. Through
its use each child acquires a book in which he is genuinely interested. Or,
when time permits and as soon as the group is ready for work with
indexes, I teach them to use the “Index of First Lines” in the poetry book.

The room library book case contains books marked in our own school
library code and serves as a teaching laboratory: a star for the picture
books and easy books, both fiction and non-fiction; a triangle for third

-and easy fourth grade reading levels, B for Biography and a circle for
casy first and second grade level readers. Children learn how to file these
books by categories as well as to find the group of books they like the best.

A fourth book case contains all the social studies books necessary for a
complete research, reference multitext type of reading for problem solving.
These books, too, will rotate according to need and level of readers. A
rolling cart at our school is used by all the middle grades and contains a
set of Junior Encyclopedia Britannicas, dictioraries and an atlas. Instruc-
tion in their use is given during the regular reading hour, during the
social studies period, or for individual projects.

One problem I have as a teacher is to strike a happy medium between
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the old and the new, fact and imagination. I feel children need Andersen’s
and Grimm’s Tales, Arabian Nights, as well as White’s Charlotte’s Web,
Grahame’s The Wind in the Willows, Alice in Wonderland and the vari-
ous Newbery, Caldecott and Graphic Arts Award books.

I have sometimes used a “box approach.” I place dividers, at the begin-
ning of the year, using the Dewey Decimal System on the dividers. As
the children read, write and create their own stories, I type them within
twenty-four hours and mount them in a book. Small size manila folders
are cut in half for the jackets. The child illustrates his book jacket if Ae
desires and files it behind the proper classification. This box then becomes
the “Author’s Box” and children delight in reading the others’ stories.

If the group is very slow and shows low interest level, I begin with the
box containing book jackets from the various approved series as: I Want
to Be, Dolch, Let’s Go, and Beginning to Read. The children find the
book jacket, then the book on the library shelf. Later dividers with the
Dewey classification are put in the box, and the book jackets will be
selected for books that are plain-colored and have no pictures on their
bindings. So many children have said when discovering the picture jacket
for a plain-covered book, “Say, I looked at that one before, bui I didn’t
know it could be so good.” What more pleasant way of discoverirg for
one’s self, “We can’t always tell what’s on the inside unless we look.”

I believe that watching the children and listening to them, as well as
seeing their ideas appear on paper, is another accurate cue for the teacher.
When in the reading time we have been reading about a cat named Malta
and a child brings a treasure, written at home, about ‘“Molecule the Cat,”
you soon learn that Dad is a scientist and the child is interested in the
same type of reading.

Many children are talented readers and talented handlers of books. I
fully believe we do not use these children enough in many areas when
working with books. However, there is a difference between talent and
glibness; therefore when a child is talking about a book and another child
catches him off base, I often say, “You have demonstrated you know
much, but we will have to check to see if we think that remark is true
about this book.”

In 1956 one of the first Lis*>ning Centers was introduced in the Los
Angeles schools. I demonstrated by using the record, Noises in the City,
with a low group. The record was backed up with pictures and picture
books for the children when they finished listening. (The upper two

groups did research reading from books.) Verbalization fro-a the lower
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group was outstanding both in content gained and in ideas clarified and
generalized.

This early beginning is far different from the semi-automated Listening
Center I have developed and for which I have just recently completed
my kit, including teacher-prepared tape, books, pictures and film strips
produced by Herbert M. Elkins Co., Tujunga, California. Now children
learning Reading Meaning into Maps through the Camera Lens (3) can
see a single filmstrip on rivers and lakes with the group and join in the
discussion of it. Later they listen to the tape, looking at the strip again
for reinforcement and added information and inspiration.

Many times during my teaching career I have, felt that the children
were not doing enough oral reading that had true value, interest, stimula-
tion and meaning for them. This was partly due to lack of time. All this
has been changed with the use of the tape recorder, and this use must
be organized if the full potential of the tape recorder’s daily use is to be
realized. I have installed, with concealed wires under the desk, fourteen
individual placement:. with head phones safely attached and tucked into
open boxes in each desk. This arrangement allows me constant freedom
of flexibility of materials.

Beginning at the first of the year, after all books have been distributed,
cach child has his own library book; and the tape recorder is in the
closet on wheels with two microphones attached to a mini-mix and volume
set on high. When the children sce the recorder roll out of the closet,
eyes light up. I explain the use of the head sets for listening to tapes. We
then decide we will read orally from our new books. I call on one or two
who know exactly what they want to read. They think they are practicing.
Shortly I ask them to listen for a moment and then I play back the re-
cording. The children are s0 surprised to hear themselves and immediately
make pertinent evaluations. They have learned that one person talks at
a time and we set up standards for when we talk and when we listen. Of
course we decide we can record our own voice right in the reading circle
and then listen to our voice on the head sets after. The reading hour has
never been more quiet. These recordings also serve for constant self-
evaluation and parents can be shown their child’s difficulties as well as
SUCCESSes, .

I oftentimes arrange for the chlidren to hear poctry during reading
follow-up time. I select one poem that is particularly fitting, record it and
then add a few of my own comments or read further selections of which
the children can have copies with each line numbered. On the tape are
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directions for locating rhyming words and various interesting phrases. At
other times I might tell something about poets and poetry. It never fails
that some budding poet will go home one of the nights and bring back
an original. I type it on a 5 x 8 card; the new poet records it. The card
is then placed in our poetry box. Nc - we are truly artists and writers.
The poetry box becomes crowded with teacher’s pet verses and children’s
originals.

Humor or the sheer joy of living is another of my favorite jumping off
spots for finding what children think of their homes and themsclves and
how mischievous they really are. I use LeSeig and Dr. Seuss books as a
starter. Anatole and the Cat, The Biggest Bear, Curious George are other
helpmates at this level. I continue with books such as Homer Price, Henry
Huggins, Lentil, and Henry Reed.

There is a wealth of books about pets which have personalities and many
humorous qualities. Third graders love horses and so I try with my better
readers to use Marguerite Henry’s King of the Wind to enlarge their
concepts of books as story tellers, to find good and bad qualities of the
characters, and to develop the concept of seeing history in the setting. The
discussion periods are always stimulating.

That an individually planned and directed reading program using the
language experience approach gets results is shown by the following in-
stance. My class was to give the program for Washington’s Birthday. In
writing our thoughts down after much research and reading about George
and his life, one of the lowest and most disturbed wrote:

Billy is like George Washington.
He is the best boy in the class.
He can read a book.

He likes to read books.

The only book he had read was a teacher-prepared story in a hard
back. It took that extra mile on the teacher’s past to slowly feed the read-
ing materials he needed. Last spring, after two years, he passed the reading
achievement test at grade level and dropped by to tell me to be sure to
read those new books by Laura Ingalls Wilder to my class.

Know Your Parents

The greatest success in teaching the children to read comes with those
who come from “reading families.”” If the parents and older brothers and
sisters are readers, the student is more strongly motivated to keep up with
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the family and enjoy the same pleasures.

Learn the extent of books in the home. What kind are they? How many
reference books are available?

In working with parents, I find that these persons first have to realize
that poetry and science books have technical aspects, and they must begin
where they are themselves. Releasing both groups from being ashamed to
read children’s books themselves, often aids in identifying books they can
use to advantage with children; and at the same time they are strength-
ening their backgrounds and comprehension of the child’s viewpoint.

Know Y our Books

Just as children are individuals, so are books. There is no one best way
to use them. My favorites I have used many times, in many different
ways. The Just So Stories come first to my mind. I might read several
selections during the language arts program to develop the concept of
what is a funny